
1. Introduction

1.1 Background

Site visits carried out by teams broadly representative of a range of education stakeholders, have been a feature of the Education Sector Review for several years.  They are designed to complement the Sector Performance Report with a more qualitative perspective of the practical challenges at institutional level, through listening to the views of learners, educators and administrators, as well as local council officials.  The specific objectives include:
· To find out the implementation status of policies in relation to quality, management and governance and cross cutting issues; and 

· To track the sources of funds and its expenditure.
The visits set out to investigate basic education (pre-primary, primary, secondary, teacher education, Adult and Non Formal Education) Higher education
; Folk education, Technical and Vocational education sub-sectors.  A full set of the TORs for the work is attached as annex two.  
This year, visits were carried out to the following councils: 
· South represented by Tandahimba District Council (rural) - Mtwara Region
· Central represented by Dodoma Municipal Council (urban)–Dodoma Region
· North  represented by Korogwe District Council (rural) – Tanga Region
· Southern highlands represented by Mpanda District Council (rural) – Rukwa Region
· Lake represented by Musoma District Council (rural)- Mara Region
· Southern highlands represented by Iringa Municipal Council (urban) – Iringa Region
· East represented by Rufiji District Council (rural) – Pwani Region
· West represented by Bariadi District Council (rural) -Shinyanga Region
Detailed guidance was given to the various teams as to questions to ask, with relevant follow-up probes.  Reporting was designed to be in the form of an excel spread sheet, a supporting text summary and where appropriate an additional report on audit and financial information.  However, some reports were received late and or incomplete.  
1.2 Structure of Report

The field study reports cover a very wide range of material for each education sub-sector, including the views of learners, educators, administrators and council officials, on the teaching/learning content and process, how learning is assessed, how cross-cutting issues are addressed, educational management and leadership, infrastructure, the inspectorate, teacher deployment and retention – as well as other issues specific to the district in question. 
In collating the site visit reports into an overall summary, the challenge has been to capture in this summary the locally specific detail and comment, within a tight page limit.  The report is being made by sub-sector, on the basis that this is where action to address the challenges will probably come from.  However, at district level there are overlaps between the work of different kinds of institutions.  Cross cutting issues have been captured in the relevant sub-sector comments, also been highlighted briefly in the concluding sections.   
1.3 Limitations of the Methodology and Findings
Overall, there was remarkable consistency in the views expressed by all of the groups interviewed (learners, educators, head teachers/school committees, and councillors/district Heads of Departments) over the majority of the issues raised.  Whilst there is a wealth of information collected from the eight different sites, caution has to be noted in terms of: 

Time available in the field:  this was limited to a few days, but in some cases the number of institutions visited and even focus group discussions held mean that the quality and depth of information and reporting is sketchy.  Sometimes presence in the field was limited by other factors such as a Presidential visit to the same area.  The spreadsheets to record detailed answers have never been completed in full – perhaps symptomatic of insufficient time to go into the depth required.  
Participatory Approaches:  Issues like whether an institution is a safe place for learning would be best approached through a very participatory methodology.  It is not possible to tell whether all teams worked in this way.  What is suggested by the brevity of the responses in some cases is that it was more like a questionnaire being administered to a group as opposed to a single respondent, and the kinds of qualitative comments one might have expected are not there.  
Level of detail and consistency in the reports:  Not every team supplied both a text and a spreadsheet report.  Sometimes the text report provides only a very indicative picture and there is no back-up spreadsheet to follow it up.  

Sometimes comments in the spreadsheet have been glossed inaccurately in the summary overview.  For example, ‘teachers language to learners is bad’ – which might have implied issues with pedagogy, attitude or motivation - was derived from a comment in the spreadsheet that language teaching is a problem.

There are a few instances of contradictions between the summary and the spread-sheet – for example, that there is no continuous assessment or that there is continuous assessment.  

Representativeness:  the spread of coverage over the zones of Tanzania is good.  What is less clear is how the education institutions within a district were identified, and hence how far generalisations can be based on what is reported here.  For example, Higher Education institutions were visited in only two districts, and Folk Development Colleges in four and detailed comments on non-formal education provision in only three.  

Similarly we have no evidence of how representative the respondents in the FGDs were – and for an institution with hundreds or thousands of learners that could be an issue. Similarly, a question like whether the institution is a safe place for learning is likely to be answered in the positive by those who are still attending – perhaps not so by those not attending.  
Interpretation of technical language:  There appear to be discrepancies in understanding in a few instances.  For example it is not clear whether ‘Continuous assessment’ is interpreted to mean just that there is on-going marking of student work, and how far it is taken to mean that tests and assignments during the course contribute to the final grade.  Some respondents clearly had a good exposure to gender issues and used appropriate terminology.  In another case, however, referred to a situation as ‘gender neutral’ when boys and girls were taking ‘traditional’ subjects for vocational training because this was seen as normal.  
2 Primary
2.1 Teaching and Learning Process
The curriculum was seen by the majority of those interviewed as relevant, except for heads of schools in Musoma, ‘because the education was not linked to improving life situation’, and Tandahimba, ‘it is confusing, it does not focus on their lives’.
 There were some suggestions for change/amendment, for example:
· Cut French because of lack of teachers & materials (from learners in Bariadi)

· Cut vocational subjects since they are not in PSLE (again from learners in Bariadi)

· Standard 1 should concentrate more on Kiswahili, Maths and English (Teachers in Dodoma and Iringa)
· Domestic Science be removed from stadi za kazi (teachers in Mpanda)

· Locally specific environmental education should be included at primary level 

However, many groups noted the challenges being faced by teachers and learners due with regards to the curriculum due to:

· Changes in the curriculum without adequate in-service training for teachers to be able to deliver these changes as effectively as they would wish; 

· Lack of text books (a pupil ratio of 1:3 was deemed ‘adequate, though with some areas it is  1:5 or even worse)

· Proliferation of textbooks and confusion as to which to use;

· A ‘chronic shortage’ of teaching materials is reported in all areas, except Iringa;  shortage of textbooks was most frequently mentioned, but also a lack of desks, chalk, geometry sets and sports equipment;

· A lack of teachers;

· Absenteeism of teachers; this was particularly noted in Rufiji district, as teachers were often away from school for several days a month collecting salary;
· Some teachers noted that participatory methodology was difficult to implement in very large classes, and so there were issues with covering all of the syllabus
· Overcrowded classrooms – referred to under infrastructure obviously have a negative effect on teaching and learning

On a positive note, many students at primary level regarded their teachers as ‘competent’.  However, this was not a universally held opinion, with areas of subject weakness identified especially as:

· ICT

· English

· Maths

Teacher morale is challenge.  Issues that were raised by various stakeholders were:

· lack of transport
· lack of housing
· lack of in-service training

· focus on income generating activities outside of school

· ignoring transfer requests. Teachers in Rufiji report that their transfer requests have been ignored for up to twenty years.

The most extreme situation was reported in Rufiji, where teachers are quoted as saying:  “I am a teacher because what else can I do? If I had the chance (to leave) I would take it. Teachers are treated as underclass”. Another teacher said “I am teaching without a salary, electricity, or water. I stay here and teach without textbooks or equipment. I continue from perseverance only”. 

Inspections

· Most reports indicate that these are not done frequently enough, though the situation is better in urban areas than in rural areas
· One district reported schools without inspection for five years. 
Assessment
· This is done almost entirely by testing.
· Decline in exam pass rates has been attributed to 
· changes in to the curriculum
· lack of teaching and learning materials
· lack of inservice training especially with regards to the new curriculum
· performance in rural schools much lower than in urban centres
Councillors at Mpanda argued that there is too much reliance on final examination results at the expense of continuous assessment.  Others argued that focussing entirely on written examinations might be at the expense of the educational experience.
2.2  Infrastructure

Classrooms and Other School Buildings
· Overcrowding in classrooms (for example, Mpanda describes a situation of up to 140 to a class, Bariadi 135 pupils in one classroom; although Iringa reported the situation to be ‘adequate’).

· Library provision is described as ‘inadequate’ or lacking in all districts, except Iringa; 

Toilet Facilities

These were universally described as inadequate and/or unsanitary.  Some of the most common observations were:

· Not enough toilet holes (eg 16 for 614 students)

· Broken doors

· Cracked walls, no roofs

· Boys peeping at girls

· Toilets used for sexual practices

· No water for washing hands

· Iringa reported that facilities were there but ‘not adequate’

· Mpanda reported that they are there but not clean

· Musoma reports that some schools in that region have adequate facilities

Clean Water

· Very few centres reported having clean water

· Many schools have no water supply at all.  In Mpanda, for example, the nearest water supply for some schools is 4km away

· Some schools  harvest water

· Pupils report that time taken for water collection impacts negatively upon their study, especially girls
School Safety was seen as an area that could be improved in many primary schools:  students are in danger either from dilapidated buildings, or from falling pregnant to businessmen in the community or from long walks to school.

2.3 Cross Cutting Issues 

HIV:  There appears to be no uniformity of approach to this issue.  
· In some schools it is taught as part of stadi za kazi.  In Rufiji, HIV/AIDS is not routinely taught in the classroom.  In Tandahimba, there were no comments.  
· Dodoma and Musoma noted that it does not have a big impact in school, perhaps, as Dodoma notes, due to the secrecy that surrounds the subject.

· Korogwe suggested that there is inadequate care and support provided to pupils affected by HIV/AIDS

· Counselling is sometimes non-existent, but sometimes a teacher is given responsibility for it.  
Gender

· Most reports suggest that good awareness of this issue
· Textbooks are reported as gender neutral
· Korogwe notes:  ‘A number of schools are managed by women head teachers and these schools are recognized as good performers.’
· There is an imbalance of men-women, with far fewer women in rural areas able to provide a role model for girls.
· No major issues were reported inside of school
· Outside of school, however, several reports point out that traditional gender roles mean girls spend less time in school.  This is given as a reason for their lower exam pass rate.
· Rufiji reports that girls who fall pregnant are excluded from school and not readmitted.
Students with disabilities
· Generally, there were no special provisions made for assessing learners with  a disability
· In Korogwe, students with disabilities were given extra time during assessments.
· Tandahimba reported no students with disabilities

3 Secondary

3.1 Teaching and Learning Process
As with primary, the curriculum was seen by the majority of those interviewed as relevant.  
Observations made by learners include: 

· Lack of laboratories and equipment means that science is entirely theoretical; 

· Mpanda and Bariadi reported that they were unable to cover all topics fully

· Musoma suggested that topics be contextualized according to the area schools are located
· Korogwe suggested that commercial subjects be included

Educators were also of the view that the curriculum was relevant, but made the following points:

· Curriculum is overloaded (Rufiji)

· It is too theoretical (Bariadi, Rufiji), there is not enough focus on practical skills (Dodoma)

· The new syllabuses were introduced without supporting textbooks thus making teaching difficult (Iringa)

· An absence of a teachers’ guide means each individual teacher decides what to do (Iringa)
· Bariadi suggested Physical Education should be included in the curriculum

Tandahimba was the only dissenting voice, with some students stating that the curriculum was not relevant because it was ‘not practical to their lives’

All of the districts stressed:

· the lack of teaching and learning materials, especially textbooks
· the need for libraries, with up-to-date materials
· the need for functional science laboratories, including chemicals and equipment.  One report pointed out that schools need laboratory technicians to help set up experiments and take care of equipment and supplies

· difficulty of covering the whole syllabus with too few teachers

A theme throughout all of the reports was the need for more trained teachers, especially in maths and science.  Schools report huge staff shortages throughout the regions, although the situation is worse in rural areas and in community/ward secondary schools:

· Korogwe gives the examples of one school with 532 students with only four trained teachers and four temporary untrained teachers, and another  with 422 students and only 6 teachers;

· Tandahimba cites a school without a maths teacher for two years

· Rufiji cites a school with 1,000 students but only two teachers
Rufiji and Musoma reported mass absenteeism of students, either because there is no teachers, or for collecting wood etc. One effect is that the syllabus is often not completed.  Rufiji also point out that absenteeism of staff means that not all of the curriculum is covered.

In-service training

· Many educators would like more organised in-service training, especially with regards to implementing the new curriculum.  

· Most areas report that there is no organised in-service programme.  Some staff do go for further training, but this is usually on their own initiative, and often with a view to leaving the profession on completion of a higher qualification.  

· Some schools report staff shortages due to staff being on study leave.  There are reports of form 6 leavers employed, or those with ‘O’ level qualifications being asked to teach ‘A’ level courses.

Low staff morale was mentioned by every region, with the main causes given as:

· low status

· poor pay

· poor housing or lack of housing altogether
· lack of fringe benefits  

3.2   Infrastructure
A picture of uneven classroom provision emerges.  The lack of adequate classroom space was pointed out in several regions:

· Bariadi cites a class containing 200 students

· Tandahimba cites an example of a class built for 45 accommodating 70

· Musoma states that there is insufficient classroom spaces and many classrooms are unfinished
However, 
· In Mpanda states, national secondary schools have overcrowded classrooms while ward schools have empty spaces
· In Iringa classroom space is described as ‘adequate’ with ‘no congestion’, however, they go on to say, ‘too many community-based schools have been built that they do not have students.’

Teacher Housing, Laboratories and Libraries are all required

Toilet Facilities and Access to Clean Water – a serious problem, as for primary
School Safety was generally not seen as an issue inside secondary schools, however:

· The journey to school was seen as an issue (Iringa, Mpanda).  In Tandahimba the journey to school was not safe because the school is surrounded by forests with snakes and lions
·  Iringa also pointed out behaviour of hooligans in town centres can be threatening

· As in primary, especially for girls where the school has no dormitory buildings girls are then forced to rent rooms in towns and are often vulnerable to sexual predators.  Tandahimba reported an ‘Urgent need for provision of hostels … especially for girls’.  Rufiji also noted that one teacher’s house had successfully been converted in a girls dorm.
· Rufiji noted that absence of fences around dormitories in those schools that have them led to a feeling of insecurity.  

· They also pointed out a lack of mosquito nets and poor quality bedding. 

· The reports also pointed out that there were no fences around schools and one team observed students just leaving the campus.   

Inspections

· Most reports indicate that these are not done frequently enough, though the situation is better in urban areas than in rural areas
Assessment

· This is done almost entirely by testing.
· Low exam pass rates have been attributed to 
· changes in to the curriculum
· lack of teaching and learning materials
· lack of trained teachers
· lack of in-service training especially with regards to the curriculum changes
· absenteeism
3.3 Cross Cutting Issues 

HIV
· There appears to be no coordinated approach to teaching or disseminating information about this topic, for example:
· Bariadi:  a doctor comes in once a year
· Iringa: ‘Students are not well informed about HIV status in the school’ but ‘pandemic and preventive measures are taught in the syllabus’ (no subject specified) 
· Korogwe:  there is discussion on prevention and T/L from FEMINA but no discussions
· Rufiji:  students said they don’t have it as a topic, but they get information on the TV (and other sources outside of school); some felt that it was already taught at primary and therefore no need to teach it again at secondary
· Because of the sensitive nature of the subject, it not clear which students (if any) are infected.

· Counselling and support services within school are inadequate or non-existent.

However, Tandahimba appears to be the exception, and reports good outcomes in this areas: ‘The positive impact of the sensitization shows to be 40%. Both students are encouraged to voluntarily test for HIV. There is a special teacher for guidance and counselling there and a provision of a special room where children go for counselling.’
Gender

· Attitudes towards gender seem much more positive, with little or no gender stereotyping reported inside school, and only Korogwe suggesting there is gender stereotyping.

· Textbooks are reported as gender neutral, except very old ones
· There is an imbalance of men and women teachers, with far fewer women in rural areas able to provide a role model for girls.
· Outside of school, however, several reports point out that traditional gender roles mean girls spend less time in school.  This is given as a reason for their lower exam pass rate.
· Rufiji reports that girls who fall pregnant are excluded from school and not readmitted.
Students with disabilities

· There appear to be very few (and in some cases, no) students with disabilities in secondary schools
· Generally, there were no special provisions made for learners with disability
· Teachers have not been trained how to deal with disabled children in their classrooms, but no discrimination was reported
· Several reports commented on the need to improve in this area

4 Non-Formal Education

Field reports from Korogwe, Iringa, Rufiji, Dodoma andTandahimba, refer to NFE, and the overall picture which emerges is that it is a sub-sector whose needs have not been prioritised.  Reports on the whole, do not make a distinction between MEMKWA/COBET and MUKEJA/Adult education, and overall reports are much less detailed than for primary and secondary education.  

Teaching/Learning Process

· There is little equipment, no tools, and inadequate teaching learning materials. 
· Learners in Tandahimba reported their facilitators as ‘incompetent’.  
· Dodoma notes a disconnection between the COBET curriculum and the MUKEJA one.

· In terms of MEMKA/COBET in Rufiji, 69 learners had passed std 7, out of 1579 who passed std 4.  Allowances have not been paid since September 2007, and the number of centres has been reduced from 49 to 5.  Students do not attend when there is no teacher. 

· In Iringa, no special curriculum is being used for COBET: ‘Teachers are using primary school curriculum and their own experience to teach.  This situation defeats the whole purpose of COBET’.  
This suggests there is a real risk that learners’ needs are not being met in terms of Non-formal education
5 Technical/Vocational Education

No Vocational Centres were visited in Rufiji, so the comments below reflect the situation in the other sites visited. 
5.1 Teaching and Learning Process
There was general agreement on a number of issues from all those interviewed:

· Curriculum was seen by the majority of those interviewed as relevant
· There is sufficient time in class to cover what is needed
· Teachers are generally competent
· There is a chronic lack of equipment and tools
· Tandahimba notes that practical lessons are needed
· A number of areas reported a shortage of tutors;  

· There are very few computers in use
Despite the relevance of the curriculum, educators especially have concerns:

· Mpanda notes the challenge of varied entry qualifications and complications of using English as medium of instruction;

· Mpanda educators also suggest that grade seven leaver programmes should be re-introduced to VTC as they have good practical skills and the programme has helped many to start self reliance programs in the communities

· Tandahimba suggests the curriculum needs to be improved and revised to incorporate the use of new technology.   

· They also point out that the current syllabus was revised in 1974;

· They suggest that there is no clear demarcation of what to be taught in VETA and other mainstream schools.  Their suggestion is that post primary and VETA should be merged

In-service training

· There is very little in-service training

Inspections

· Most reports indicate that these are not done frequently enough
Assessment

· A mixture of practical and examination;
· No-one reported giving learners with disabilities any special consideration
· Pass rates are generally reported as satisfactory to good;

5.2 Infrastructure

Musoma reports under utilization of VET capacity, stating that one institution has only 30 students out of a capacity of 200 due to the increase of new secondary schools.
Tandahimba councillors point out that there are two of post primary technical/vocational centres, but only one is active, because children do not see the point of going since there is no equipment.

Toilet Facilities – are generally reported as poor, inadequate and/or dilapidated, although Mpanda and Iringa report they are available;
Clean Water – generally inadequate and insufficient;
School Safety was generally not seen as an issue.
5.2  Cross Cutting Issues 

HIV
A mixed picture emerges. 

· In Bariadi AIDS is taught as a subject and time has been allocated to it (guidelines  provided by VETA);  

· In Dodoma it is part of the orientation programme

· In Korogwe it is no longer being taught (‘no EDU teachers’) but it is discussed in assemblies;

· Musoma students reported: ‘HIV/AIDS is taught as a subject but some of the teachers not conversant with the subject’;

· Iringa merely reports:  ‘The HIV and AIDS status is not known’;
· Care and support services seem very uneven, from ‘care and support services being offered ‘at the centre’ (Bariadi) through ‘some counsellors’ (Musoma) to ‘No care and support as such’ (Korogwe)

Gender

There was a mixed response. 
· Bariadi reported no gender discrimination, Mpanda noted the situation was ‘generally improved’ and Iringa reported gender balance.
However;
· Dodoma noted:  ‘Stereotyping of gender was noted [at] all level[s] of education’;
· Korogwe points out:  ‘Trades based on gender. Example, tailoring is for girls and Carpentry is preferred by boys’

· Korogwe also pointed out some teasing during breaks concerning  those in ‘non-traditional’ roles, ie a boy in tailoring
No figures were provided for the ratio of male-female instructors.
Students with disabilities
· There appear to be very few students with disabilities in technical education;
· There are very few institutions with facilities for students with disabilities;
· In some centres, students with disabilities are not seen as a problem because none are enrolled;
6 Folk Development Colleges(FDCs)
FDCs were visited in Rufiji, Musoma, Bariadi and Mpanda.  The level of detail in reporting is not as comprehensive as for the primary and secondary sub-sectors, and there is some overlap with other sub-sectors.  For example, training in MEMKWA (ie NFE) facilitation was mentioned as the only professional development opportunity that had been received, and the distinction between vocational education offered by VETA and other VTCs and FDCs is not very clear.  Musoma reports VTC and FDC together – and indeed the FDC was supplied with some equipment by VETA.

Teaching/Learning Process:  

Overall, the picture which emerges is one of neglect of the colleges. 
· Although the subjects covered as seen by learners and teachers as relevant to livelihoods, equipment is insufficient and outdated, the workshops are in poor condition and Rufiji reported using curricula from the 1960s.  
· More modern trades like computers and electronics are seen as desirable, but in most places even basic water and sanitation are not sufficient. 
· Classes are under capacity, though in Musoma there are also insufficient teachers, and Bariadi and Mpanda have problems with teacher attendance.  
· Teachers are generally competent, though Musoma noted that they were more confident on practical rather than theoretical aspects of their subjects

Not surprisingly, some of the learners are orphans, but Mpanda is the only FDC explicitly reporting exemptions from contributions for them.  However, the field visit also reports that the school environment is safe for learning ‘with exceptions for disabled and extreme poor’.  

7 Teacher Training Colleges (TTC) and TTC for Technical Education
TTCs were visited in Iringa and Dodoma and the TTC for Technical Education in Iringa – the only TTC for Technical Education visited during the field visits.  Iringa VETA also has pre-service and in-service teachers programmes, and Kleruu TTC has two levels of teachers Grade A science and arts teachers and Diploma teachers in science and technical education.  

However, the two reports from Iringa are substantially the same – the main difference is that the ordinary TTC seems to be more actively aware of gender sensitivity.  
Teaching/Learning Process:  
· Positive attitudes are reported on the part of learners and teachers. 
· All the TTCs are concerned that textbooks are out of date. There is a shortage of textbooks, and the library only has old books which are no longer used.  
· In Iringa teachers use their own initiative to get further professional development

· Learners would like more time being taught teaching skills

· There have been changes in primary and secondary curricula – but the TTCs not training teachers on these. 

· Already long teaching hours because of too many modules. 

Assessment :  

· Teachers are concerned about the low quality of the products from lower down the education system, which means that their intake is not sufficiently well prepared.
· Learners in Iringa would like more continuous assessment – this is apparently done in Dodoma
Infrastructure:  
· Problems exist with lack of workshop equipment for engineering and electrical subjects, which means students do not get practical training. 
· In Iringa a computer laboratory is in the process of being installed.  

· In Iringa, libraries are used for teaching as there are not enough lecture rooms. 
· Buildings do not facilitate disabled access
· There are sufficient toilets for each sex but their condition is poor 
Cross Cutting Issues:

· There seems to be good awareness of gender and the learning environment is seen to be safe
· HIV Status is not known and nothing further is reported specifically on HIV&AIDS, though Dodoma TTC has a tutor with responsibility for guidance and counselling. 
· There are no problems with students with disabilities, but Iringa TTC notes their training has no component on special education.  
In addition to the broad points above, issues specific to Tech Ed include the following:  

· That the syllabus was reviewed in 1998 in Morogoro but has not been implemented.  

· That there should be new topics like refrigeration, air conditioning, and sign-writing amongst others.  

· Learners raise issues with the teaching of some topics, which they regard as for 3rd year university students; they also want more continuous assessment rather than reliance on final examination. 

· Shortages of tutors in electrics and electronics

· Very few female students because of low enrolment of girls into science streams lower down the education system. ‘As the syllabus is old, so are the teaching and learning materials.  This course is male dominated ever since’ (Teacher/Instructor’s comment).  Nevertheless, no discriminatory language is used.  

8 Higher Education
The institutions visited were Mkwawa University College for Education (MUCE) and Open University (OUT) Iringa Campus, Dodoma University and St John University.  On the whole, it is not possible to say from the reports which specific institutions are being referred to. 
Teaching Learning Process:
· Iringa – three quarters of teachers part time; hiring costs are high.  It is hard for learners to consult their teachers after lectures

· Iringa- very high turnover of staff 16 left in one year; ‘MoEVT delaying recruitment of experts from India’; Good opportunities for professional development, but tutors are poached by other universities after completion of studies.

· Lack of teaching materials and laboratories

· Lack of ICT – most teachers have their own computers and so are not reliant on university provision
· Library only has discarded books; it was designed for a secondary school not a university

· Syllabuses are prepared by teachers using guidelines from Tanzania Commission of Universities (TCU), so are demand driven

Quality Assurance /Inspectorate:

· Review of courses by TCU

· Directorate of quality assurance at university level reviews courses at the end of each year (Dodoma)

Infrastructure:
· Dining rooms used as lecture theatres; not enough space as College was not designed as a university

· Safe learning environment

· Laboratories and libraries are there, but not well equipped and not sufficient for the number of students

Cross-cutting issues
HIV&AIDS

· (Dodoma) No HIV&AIDS curriculum; was a campaign for Voluntary Counselling and Testing (VCT) but turnout low; plans still being developed for VCT centres

Gender:
· Teaching learning materials are gender balanced

· Few girls in science streams as there was unbalanced enrolment lower down the education system

· Positive discrimination for girls during enrolment if two students are of equal standard (Iringa)
· Equal access of men and women to administrative / management posts

Disabled students:

· No special facilities or treatment for disabled students. 

9.  Financial Management
Many of the site reports comment on issues of financial management, and in addition, Iringa and Dodoma (both municipal councils) and Korogwe were subject to close investigation of financial systems and practices.  The findings of both kinds of reporting complement each other.  The key points are these: 
· There are some examples of good practice, such as in Tandahimba, Korogwe and Mpanda, where school committees and boards are involved in prioritizing, purchases, procurement and monitoring the flow of funds, keeping the books, and being able to demonstrate that funds were used for the designated purpose
· Delays in funding disbursement, both from the centre to the district and from the district to the schools – this causes delays in carrying out planned activities. 

· Capitation grant is not sufficient to meet all needs – especially for the disabled and for pre-schools; secondary schools in Korogwe received no capitation or development grants in 2008/9; some schools (Tandahimba) have never received development grant. 

· Failure of follow established regulations: weak internal controls, late retirement of imprests, inadequate supporting documents for payments, failure to put received goods onto the store ledger.  The overall sense is that the regulations are in place, the issue is implementation and follow-up.
· Weak capacity in some places – shown at district level with the same issues recurring each quarter rather than being addressed; school committee and board members not being aware of their roles and responsibilities over financial management.  Training for school committee and board members should be on-going because of the turn-over of members. 
More specific points include: 
· At Primary level procedures are not followed ‘because of the nature of their transactions’
· Reporting is sometimes done to the wrong account (e.g. education money deposited into health account).  
· Reports point out that teachers have no training in financial management and book keeping (eg Iringa, Mpanda)

· Duties involved with regards to financial management means time away from educating students

· Where students fail to pay fees, administration time and cost is used in chasing this up (Korogwe)

· Lack of auditors

· Failure (delay) of refunding the treasury with cash from dead or retired staff (Musoma).

· Lack of clarity at Secondary and TTC level about what money is used or not used, and decisions on use rest with MoEVT.  

· Districts submit the number of primary and secondary students, and ought to receive the full relevant capitation grants on this basis, but this is not what is received so it is difficult to plan.  None of the secondary schools visited in Rufiji had received any capitation grant.  

· Devolution of Secondary budgets to the district did not take place for 2009/10 for Rufiji – funds provided reportedly for meal allowance only, not other components of Other Charges. 
10. Overall Conclusions

Rather than repeat the points above, what follows are themes emerging from across the sub-sectors.  
· Balance across the sub-sectors and distinctions between them:  The amount of energy and attention given to primary education since 2000 is very apparent.  Generally there is clarity about roles and responsibilities, and the infrastructure is in a better state than in other sub-sectors.  
Less satisfactory is the position of non-formal education, vocational education and training and the work of FDCs.  Here the work of the different kinds of institutions appears to overlap -  technical education in TTCs, and teacher training in VETA.  There are institutions like the Post Primary Institute in Tandahimba which teaches both vocational and academic subjects and some FDC staff have received training in COBET facilitation.  
· Relevance:  On the whole, learners are satisfied with the relevance of what they are learning.  The biggest gaps are with vocational education where there is a need to introduce more modern subjects – particularly those related to ICT and other ‘modern’ subjects
· Teacher numbers, presence and morale:  one gets the sense of some teachers persevering and doing a good job in the face of adversity, but others who would rather not be in the job.  The amount of time and money spent fetching salaries is still an issue in some districts. It is frustrating for teachers with heavy work loads to see other schools in the neighbourhood overstaffed, and no action apparently being taken. There is a particular shortage of science, technical and maths teachers. 
· Assessment / pass rates:  On the whole respondents did not comment on this issue – perhaps surprisingly given concerns about the quality of education.  Some teachers in TTCs showed concern that their ‘intake’ was of poor quality because of problems lower down in the educational system.  

· Infrastructure and equipment:  this is almost universally a challenge, including sufficient classrooms and lecture rooms.  Where libraries and laboratories do exist they are not properly equipped.  Vocational education without up to date equipment will not help learners secure proper livelihoods. 

Adequate water and sanitation facilities are rare.  Where sufficient quantity exists they are dilapidated. 

· Teaching learning materials: - especially textbooks, are in short supply, compounded by curriculum changes.
· Inspection:  is taking place, but the intervals between inspections are too long.  
· Rural urban divide:  Some teachers spend 5 days / 60,000/- fetching salary (Rufiji).  Pass rates in rural areas are lower than for urban areas (Mpanda).  Budgets are calculated on the basis of uniform unit costs, despite the differences in costs of running schools in remote rural areas. 
· Cross cutting issues:  Greatest awareness is shown over issues of gender, HIV&AIDS and disability.  In terms of gender there is quite a variety of response, with some educators apparently very sensitive and others just making the observation that boys and girls choose ‘traditional’ trades.  HIV&AIDS also generates a variety of responses – certainly teaching of the issue or more broadly about ‘life skills’ is not uniform.  Consideration of learners with disabilities rarely go beyond issues of physical access to buildings – and indeed apparently there are very few students with disabilities accessing education, particularly beyond the primary level. 
11. Recommendations for the Education Sector Review
Each site visit report makes numerous recommendations – sometimes upwards of 20.  Some are direct responses to specific issues observed at local level, and others are more expressions of general exasperation about the state of the sector, which could not translate into planned and budgeted actions; most are recommendations to spend on infrastructure and equipment.  There is relatively little sense of what education institutions could themselves do to improve things under their own control – possibly this is a reflection of low morale.  
One of the features of previous Education Sector Reviews is the generation of high numbers of recommendations, when there might be more benefit from a smaller number of actions properly followed through.  Nevertheless, recommendations can be seen as falling under the following broad headings.  A comprehensive version of the recommendations from all the site reports is attached as Annex One 
Finance:  

· Full adherence to financial regulations
· Improved planning and budgeting processes

· Increased funding

· Better predictability of funding and faster disbursement

· Capacity building for school based staff and district officials as well as school committee and Board members

Teaching Learning content and process
· Fewer changes in curriculum, with better involvement of teachers in the changes and preparation of them for the changes

· Better provision of teaching learning materials, especially those relevant to the new curricula

· Ensure provision of sufficient qualified teachers

· Provision of relevant equipment, especially relating to science and doing practical as opposed to only theoretical work. 

· Examinations should include practical as well as theory and reflect curriculum content

· Continuous assessment as well as examinations should be used

Teacher Deployment and Retention
· Improve teacher welfare, including provision of houses
· Even out deployment of teachers even within a district; make provision for redeployment of teachers who have served for a long time in hardship areas. 
· Provide incentives to retain teachers in hardship areas, and including tertiary institutions
· Address shortage of teachers in key areas of science and mathematics 
Infrastructure

· Put emphasis on construction of classes, teacher houses, laboratories and latrines to consider special needs and disabled, 

· Water supply and sanitation is a major priority – any new building should include provision for this. 
Ensure needs of all learners are met:  

· There are learners who need adult, non-formal, and COBET education, and education offered by FDCs, including some vocational training.  Clarify needs at community level, develop new curricula, and where necessary rationalise the provision, so that needs are better understood and can be properly met.  
· Within schools, and travelling to and fro, girls are particularly disadvantaged if their safety cannot be assured.  Water and sanitation improvements benefit particularly girls. Boarding facilities and hostels can help ensure girls, especially at secondary level, are not disadvantaged outside by spending time on chores rather than study.  
· Children from the poorest families, those with disabilities, and also orphans are in need of particular support.  More needs to be done to exempt them from costs. 
12. Recommendations for the Conduct of Field Visits

Few reports covered these recommendations.  Those that did, noted the following: 

· The questionnaire was too long – many questions were not answered; some questions need to be better tailored to the expertise of different kinds of respondents

· It might be advisable to visit fewer institutions in any one trip – some reports list so many schools covered that there is scarcely time for them to have been more than courtesy calls

· The questionnaire did not sufficiently lead to capturing the positive achievements. It would be good to capture more examples of good current practice, even in the face of  shortages of resources 

· Make provision of, or better use of. existing information at district level (eg making inspection reports from the institutions available).  

· There would be value in speaking to those out of school, such as recent leavers. Those in school, especially younger children are unlikely to be able to comment realistically on the relevance of the education they are receiving. 

· Time was too short to do the write up after the end of the field visits.  

· The summary reports of very different lengths and level of detail, making it difficult to compare across districts
· Spreadsheet format is cumbersome to work with. 

These points made, the comprehensiveness and detail the reports makes a useful complement to the picture provided by the Performance Review and arguably gives more specific pointers about ways forward than previous field visit reports.  

.  

Annex One: Comprehensive List of Recommendations – based on Site Visit Reports
	Financial management
	Adherence to regulations

· It is highly recommend that financial regulations and procurement procedures should be adhered to. (eg publishing of internal audit within 15 days of end of quarter; banks should stamp cheques for forwarding of funds to schools to signify transfer of liability; councils should not remain for long periods with cheques (x 5)

Planning and Budgeting

· Planning, priorities, utilization and flow of funds  should be devolved to institution level
· Involvement of body members in budgeting income and expenditure at school which  can help them for comparison with actual implementation and take action if there is a variance
· Payments to body members to in order for them to be able to make follow-up.
Level  of funding

· Every school needs development funds however the output should reflect value for money.   
· Clear directives needed on coordination, financing of secondary education;  clarification made to all Districts on how the transition of secondary education to the Districts is being affected. This is particularly in relation to budgeting of activities. A new circular should be jointly set (ideally) by the MOEVT and PMO-RALG so that the way forward is clear to all district officials, schools and institutions.  

· Capitation grant should be paid in full, based on student numbers and not subject to budget ceilings – if this happened many other problems would be addressed from institutional level
· Formula used to calculate unit costs should be contextual, not uniform countrywide. 
· Provide funding for major rehabilitation of school infrastructure

Predictability and flow of funding

· Delay of MOEVT to release capitation fee on time interrupts with the educational planning at school level  

· OC from the MOEVT does not arrive as requested per each quarter it comes late after several quarters and without directives.
· Improve the predictability and reliability of funding, especially at the secondary level.


	Finance (continued)
	Capacity Building

· Capacity building for school level financial management, leadership skills, upgrading and refresher courses

· Heads of schools should have assistants in financial management, accounting and procurement. 

· Capacity building for existing members of school committees and school board should be implemented, and repeated for newly selected members
· Capacity building for those responsible for producing quarterly reports, including all supporting documents

· Financial overseeing for heads of school be provided to enable them follow financial instruction and operations. 
· Improve the capacity of schools at all levels to plan and budget, as well as to adapt plans on the basis of funds available.

Other resource management

· The title deed for schools and other Institutions should be secured, to ensure their establishment and progress 



	Teaching Learning content and process
	Curriculum and syllabus

· The change of curriculum should involve teachers and all Stakeholders
· Match curriculum and practical needs 

· Abrupt changes of syllabus. Change of syllabuses should be done professionally not politically. Teachers as stakeholders should be involved in the whole process not end results. 
· When introducing new syllabus, teachers must be oriented with the changes. 
· Unexpected changes of syllabuses have created scarcity of textbooks and difficulties in teaching. Teachers have to be properly trained before introduction of new syllabus.

· Recommend that the schools provide guidance to teachers on how to utilize their existing textbooks and adapt them to the new curriculum (if insufficient numbers of textbooks that teach the new curriculum are not available).

· See also under environmental education

· Reduce the curriculum content for Standard I to III to focus on the 3 ‘Rs’.
Teaching/learning needs

· Need to revisit the teaching / learning methodology in relation with curriculum and relevant teaching text books

· It is recommended to the District Council to put more emphasis on monitoring of teaching and learning process and the school environment in order to bring forth priority and strategies so as to alleviate the shortage of  teachers, T/L materials, infrastructure (e.g classrooms, teachers houses), and sanitation facilities.

· Ensure availability of qualified teachers and teaching aids / learning materials in all levels of education and especially to ward secondary schools

· Revisit standards for school registration to ensure availability of basic requirements. 

· Lack of science equipment for science practical classes produces poor quality of scientists and demoralises students into taking science subjects

· Science teachers have to have proper practical training, not ‘alternative to practical’; need skills or support in running a laboratory, including labelling and storage of chemicals

· Review Children’s Book Project as a workable model which could be scaled up to other parts of the country for access to libraries

Leadership and Management Training for Heads of Schools

· To share positive examples which can help whole school development

PPTC/FDC/Vocational Education/COBET /Adult Education

· Special recommendation is given for the PPTC and FDC stakeholders to come up with concerted effort to improve the curriculum, teaching/learning process, and the infrastructure in these institutions.

· Revisit entry qualifications for VET and other post primary institutions.

· VETA programs to be reviewed to integrate a big group of Grade seven primary leavers.
· Review overall function of and efficiency of FDCs, including their outreach work

· Review coordination between COBET / adult and vocational programmes so that learners know what is available, see its value and access what they require

	Teachers
	· Uneven deployment of teachers in schools. Some schools have more teachers than required while others have shortage of  teachers in the same area.

· Poor teacher welfare creates problems with retention of teachers/tutors/lecturers. Teachers demand for in service trainings to keep them updated, systematic promotions, leave allowances etc

· There is a massive shortage of science teachers; purposeful efforts have to be taken to encourage students to take science subjects; allowances for science teachers

· Deployment and Recruitment of Teachers. Councils (RAS) should have access to recruitment and deployment of teachers as they are aware of the extent of shortage of teachers in their district schools. Currently some schools are overstaffed while other schools have serious shortage of teachers.

· Hardship allowances for teachers in remote rural areas to cover cost of collecting salary

· Salaries paid by mobile phone where there is connectivity

· Priority for teachers to by redeployed if have worked in a hardship area for 3 years

· Increase supply of teachers especially of science



	Infrastructure
	· Put emphasis on construction of classes, teacher houses, labs and latrines to consider special needs and disabled, 

· Learning environment in most schools should be improved: latrines, school water, sanitation and hygiene, school meals, laboratories, workshops for practicals.  

· Urgent need for provision of hostels and especially for girls. 

· Problems related to day schools e.g. long distances, poor living conditions hence increased school drop outs

· Districts institute a review of sanitation arrangements in schools and bring them up to standard

· Any new construction has to include water supply

	Assessment of Learning


	· Regular effective assessment should be done both internally and externally to monitor progress and competence of the learners. 

· There is need to strengthening  assessment so that it can accommodate practical aspect or practical based assessment should be encouraged

· Performance of continuous assessment should be clearly reflected in final examinations. 

· Examinations should reflect curriculum content 

· Assessment of learning achievement should be encouraged at different levels of the education process: measure basic outcomes of learning.   
· Written Examinations approach produces Examination oriented students vis a vis knowledge oriented students hence poor quality of education 
· Entrance of grade five of primary and form three of secondary through National Examination should be reviewed. Students have to enter those levels by merit.

	Cross-Cutting Issues

(general)
	· There should be a clear budget line for cross cutting issues to enable schools to function

· Special consideration and funding should be assigned for orphaned children and those with disabilities, as well as those from poor families, in order to improve their presence, participation, retention and learning. 

	HIV
	· Effective mechanism is needed to raise awareness on HIV/AIDS causes preventions, care and support.

· Guidelines for mainstreaming and gender equality is not available in basic education  and the HIV-AIDS should be integrated as stand alone subject

· Capitation grant to include HIV aids especially for teachers and students. 

	Gender
	· Need to understand better why the pass rates for girls are so much worse than those for boys in some districts, and plan action on this basis

· Sensitisation of parents to girls education

· Provision of proper sanitations facilities including water

· Address problems of girls renting unsafe housing near the school, which leaves them open to sexual abuse

· Girls dormitories need to have same priority as classroom construction

· Budget in relevant districts should be enhanced to focus on issues which inhibit girls performance

	Environmental education
	· Needs to be specific to the geographic / environmental context and taught in primary as many do not progress to secondary – specific units of teaching need to be developed and used immediately

	Other
	· Politicians’ catchphrases hinder education development. Education industry should be free of politics e.g. for political reasons politicians’ prohibit communities to contribute towards education development 
· Political decisions interference has led into construction of many community based secondary schools without proper planning thus many schools do not have enough students as a result school buildings might turn into white elephants in the future hence wastage of resources

	Overall
	· Poor education quality of pupils entering secondary schools and students entering universities calls for overhauling of education strategy from lower to higher levels


Annex Two:  Terms of Reference for the Field Visit Reports
JOINT EDUCATION SECTOR ANNUAL REVIEW 2009
Terms of Reference for Visits to Education Sector Institutions

1.0 Introduction

The Government of Tanzania, in collaboration with education stakeholders that include Civil Society Organizations, Non State Actors and Development Partners is planning to carry out an annual education sector review. The education sector consists of basic education
; Higher education
; Folk education, Technical and Vocational education sub-sectors. The purpose of the annual education sector review is to assess the overall performance of the sector with respect to the requirements of the National Strategy for Growth and Reduction of Poverty (NSGRP)  in general and the ESR Aide Memoire Work Plan/Milestones, November 2008 in particular . As part of the review process, a Special Team will be formed to visit identified councils to see, interact with staff and gather some basic information on the status of policy implementation in relation to education sector. The Government will form task force team to execute the analytical work as part of the review. The findings of the two teams will culminate into a Stakeholders Workshop in October, 2009 and finally to a High Level Meeting that will endorse a new Aide Memoire 2009. 
2.0 Objective

The main objective is to collect views on the implementation of education policies from  education stakeholders at council level and higher and other learning institutions, with the view to availing Education Sector Review (ESR) workshop participants the opportunity to update themselves on critical education issues and challenges that are pertinent to education development.  The specific objectives include:-

· To find out the implementation status in relation to , quality, management and governance and cross cutting issues; and 
· To track the sources of funds and its expenditure.
3.0 Methodology

3.1 Scope and coverage

These visits do not cover the entire country. However there is representation of all zones in Tanzania. 

It is intended for the visits to inform the education sector stakeholders of the realities on the field. These discussions and findings will serve to enrich the formal discussions held during the JESR in October 2009.

It is proposed that 8 teams will be selected to visit 8 councils from 8 regions in 7 zones namely:-

· South represented by Tandahimba District Council (rural) - Mtwara Region
· Central represented by Dodoma Municipal Council (urban)–Dodoma Region
· North  represented by Korogwe District Council (rural) – Tanga Region
· Southern highlands represented by Mpanda District Counc4il (rural) – Rukwa Region
· Lake represented by Musoma  District Council (rural)- Mara Region
· Southern highlands represented by Iringa Municipal Council (urban)
 – Iringa Region

· East represented by Rufiji District Council (rural) – Pwani Region 
· West represented by Bariadi District Council (rural) -Shinyanga Region
The views will be collected from education stakeholders through focus group discussions. The focus groups will be composed of representatives as indicated in Table 1. 

Table 1: Representatives from Education Institutions

	S/N
	Type of representative 
	Number of 

Representatives

	
	
	M
	F
	Total 

	1
	Primary Schools pupils (1-4) and (5-7)
	2
	2
	4

	2
	Primary  Schools teachers 
	1
	1
	2

	3
	Primary school committee members
	1
	1
	2

	4
	Secondary  Schools students (O level and A level)
	2
	2
	4

	5
	Secondary  Schools teachers
	1
	1
	2

	6
	Secondary  Schools board members
	1
	1
	2

	7
	Technical Education Students
	1
	1
	2

	8
	Technical Education institution administrators
	1
	1
	2

	9
	Higher Education students
	1
	1
	2

	10
	Higher Education institution administrators
	1
	1
	2

	11
	Vocational Education and Training instructors
	1
	1
	2

	12
	Vocational Education and Training students
	1
	1
	2

	13
	District /Adult and Community Development Officers
	1
	2
	3

	14
	Focal Development Colleges students
	1
	1
	2

	15
	Non Formal Education educators
	1
	1
	2

	16
	Non Formal Education learners
	1
	1
	2

	17
	Focal Development Colleges Tutors
	1
	1
	2

	18
	Focal Development Colleges board members
	1
	1
	2

	19
	Councilors 
	1
	1
	2

	20
	District heads of departments, SLO, inspectorate
	1
	1
	2

	21
	Council financial officers
	1
	1
	2

	22
	Special education primary school and FDCs students 
	1
	1
	2

	23
	Special education primary school and FDCs teachers
	1
	1
	2

	
	Total 
	25
	26
	51


Focus Group Discussion Methodology 

MOEVT, PMO-RALG and MCDGC will be responsible for the organization of the visits.

· Each team will carry out an intensive discussion of education performance in relation to access and equity, quality, crosscutting issues, financial management, governance and monitoring and evaluation.  The team also will track sources of funds and expenditure for FY 2008/2009 in the respective councils;

· Four discussion groups will be made composed of five categories of representatives:

· pupils/students/learners;

· teachers/instructors/tutors/educators;

· heads of institutions, board members and school committees; and

· councilors and district heads of departments

· Ensure that the focus group discussions are by level as the issues of primary are very different from secondary and higher and adult education. Each group will decide between themselves how to best engage with each sub-sector. 
· Each Team will be led by the appointed Government representative. They are responsible for: 
· Liaising with the councils for the logistical arrangements, including finalizing the timetable. This should be completed one week before the visit is scheduled to take place.
· Preparation of the field report within 1 week of the completion of the visit
· Each Team will consist of 4 people from GoT, Civil Society and DPS. One member of the team will be an auditor and will have specific functions within the team. Which is to: 

· Review the audit reports of the past year with the auditor at  council level.
· While FGDs are on-going, the auditor will meet with the officer in charge of finance to verify the financial documents. 

· The Logistical arrangements for the visit will be made by the councils and are responsible to: 

· Ensure notice of schools to visit is made and confirmed before the teams arrive, to ensure that the appropriate people are available to speak with, and that the appropriate education officer from the council accompanies the team.

· Ensure that the basic educational data on the council is available before the team arrives in the region, to allow the discussions to be more in-depth and fruitful.   

· Ensure that copies of the audit reports and financial documents (council MTEF and budget) for FY 08/09 are available for review and discussion. 

· A timetable of the visit is finalised before the first courtesy visit is made to the RAS and REO so that the programme can be well articulated to senior management of the region.

3.2 Priority Areas of Concern

The following areas of concern will be reflected in the checklist that will be used in the site visit.
3.2.1. Quality

Under this component the following questions will be asked in order to guide the discussion

i) What are the strengths and weaknesses related to teaching and learning process at your institution? In terms of: 
· Relevance of the Curriculum 

· Number of teachers

· Teachers qualifications, experience and attitudes towards work

· Teacher : Student Ratio
· Teacher absenteeism

· Professional development of teacher/tutors

· Availability and quality of textbooks – old and new 

· Availability of teaching and learning materials/ equipment

· Availability of library, laboratories, workshops and recreational facilities and equipment
ii) How and when do you asses your students?

· What is your feedback mechanism?

· What is the pass rate?

3.2.2 Management  and Governance

Under this component the following guiding will be used.
i) How do you manage the financial resources in terms of:-
· Procurement procedures
· Contractual arrangements
· Auditing-financial monitoring system
· Accounting and reporting
· Financial authority
· Transparency and accountability-financial information flow
· Financial tracking system

· Quantify and explain the flow of resources

· Usage of resources

· Challenges and alternative solution/recommendation report

Note: The financial management aspect will be discussed by the focus groups and follow up to be done in the respective councils and institutions. 

3.2.3 Cross Cutting Issues

Under this component the following question will be asked:-

         What measures do you take to address the following issues? 

· Gender issues-  whether or not gender is mainstreamed in colleges’ and schools’ activities (availability of disaggregated data)?
· Environmental management – What is the practice in relation to environment management?
· HIV and AIDS- Whether or not it is integrated in curriculum/timetable.

           What is the practice (in terms of provision of care and support, testing and preventive education to students, teachers and communities)?
· Guidance and counseling – Whether or not practiced in schools and colleges and universities?

· Human Rights – whether or not human rights is mainstreamed in college and school activities?
4.0 Required Outputs of the Visit Team

The Team will be required to produce a written report on findings from the focus group discussions. The report will include the anaylsis, conclusions, challenges and recommendations of the team. It will be a maximum of 5 pages.

The format for the report is provided to the team in hard copy one week before the field visits take place. 
5.0 Team Composition
There will be eight teams of 6 people each. They will participate over a five day period excluding travel time.  
6.0 Time Frame

The Visits will commence on 17th August, 2009 and end on 21st August, 2009. 

7.0 Reporting

The ESR Task Team will conduct a meeting with the Team prior to the visits to clarify the tasks to be carried out. Each group will compile its own field report 
and submit the report to the MOEVT secretariat by 28th August, 2009. 

The facilitators for the JESR will also be contracted to be responsible for consolidating the joint monitoring visit reports. They will be required to provide analysis within the consolidated report. 

Language: Team reports should be written in English. The synthesis report will be translated into Swahili within 2 weeks of finalization of the consolidated report.
8.0 Logistics
The Team members (local) will be paid per diems/subsistence allowance as per Government of Tanzania regulations. The Government, DPs and CSOs will jointly provide transport (a car and Driver) for each Team. 

ESR 2009  COMPOSITION OF FIELD VISIT TEAM

	S/N
	Institution/Department
	Participants

	1.
	Higher Education
	2

	2.
	Technical &Vocational Ed
	2

	3.
	Secondary Education
	2

	4.
	Primary Education
	2

	5.
	Inspectorate
	1

	6.
	Teacher Education
	2

	7.
	Folk Education
	2

	8.
	Adult Education
	1

	9.
	DPs
	8

	10.
	CSOs
	8

	11.
	Internal Auditor (MOEVT & PMO RALG)
	8

	12.
	PMO RALG
	3

	13.
	TCU, NACTE, VETA, NECTA, TIE, IAE & TEA (one each)
	7

	
	Total
	48


Summary of Joint Monitoring Visit Reports


Prepared for JESR Technical Review Meeting 


5-7 October 2009








� Higher education in this context covers education conducted in universities, technology institutes and technical colleges under accreditation of the Tanzania Commission for Universities (TCU) and National Council for Technical Education (NACTE).


� Basic Education covers pre-primary, primary, secondary, teachers education, Adult and Non Formal Education.


� Higher education in this context covers education conducted in universities, technology institutes and technical colleges under accreditation of the Tanzania Commission for Universities (TCU) and National Council for Technical Education (NACTE).


� Universities are in Iringa (Mkwawa, Tumaini, etc) and in Dodoma 
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